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Moving from theory to practice

Dialogue

There are two common ways of defining what the letter ‘P’ stands for in the PAR acronym, beyond the basic idea that knowledge creation is a social undertaking.
Either people partake equally in all project activities; they are co-researchers or co-inquirers collaboratively making decisions on all steps of the process. Or they
partner in the sense of making distinct and complementary contributions to achieving shared goals. Both definitions create problems in that they evoke a box-like
view of project-based participation. All activities evolve within clearly-delineated boundaries, and equality is upheld in a communitarian spirit: i.e. the ‘same people’
are expected to do the same or different things, but always for the same reasons. Participants form a single, self-directed community that carries out all phases of
the action research cycle. In our view, communitarian thinking oversimplifies matters. We propose a more realistic and pluralistic view of participation understood
as a journey that brings together partnering projects interacting on equal terms, not partners or co-researchers engaging in a single project. In essence, PAR is a
crossroads for people to address shared concerns according to certain rules. Those who accept the invitation, however, may do so with concerns and goals of
their own. The gathering is a nexus of multiple conversations and initiatives (public, social, territorial, organizational, professional, academic), a focal point where
life spaces and paths intersect for a period of time. All those involved spend time at this junction, but the things they do and the rules they follow are directly
affected by their respective origins and pursuits and the many other people they interact with. Rules of engagement are never just about the immediate project at
hand, and each party comes to the junction with working terms, conditions and relationships of their own.

The basic orientation of PAR theory and practice is towards collective action and social change for the common good. There is, however, considerable
divergence in the way practitioners define the scope and depth of social change they wish to support. Three broad approaches and their many variants
have shaped the history of PAR in this regard. The first approach goes back to the works of Lewin. It revolves around the exercise of instrumental reason,
or the rational-pragmatic concerns of organizational learning and problem solving, especially in workplace settings. Another approach involves group
adaptations of talk therapy, using methods for ‘working through’ the role of the human psyche in shaping social behaviour. The focus is on the psychosocial-
transformative dimension of expressive reason, towards awareness-building and strengthening interpersonal relationships. A third approach encourages
counter-hegemonic thinking (Habermasian, Freirean, feminist, neo-Marxist, etc.). It underscores the critical-emancipatory dimension of moral thinking and
communicative reason, in the pursuit of social justice and radical democracy. While we are firmly committed to deep social change, we also invite
practitioners to bridge these differences in perspectives and related methods, and draw from what each approach has to offer. This means exercising
judgment regarding which dimension should come to the forefront in a given situation, and choosing the tools that are appropriate for the task.

As with 'participation' and 'action’, notions of ‘research’ are also subject to competing interpretations that are not easily reconciled. In our view, the skilful
means of PAR can accommodate and support three forms of inquiry — diagnostic, evaluative and scientific. Practitioners may choose to investigate and
analyze a given problem situation (diagnostic), assess the results of a planned intervention (evaluative) and contribute to the advancement of general
knowledge (scientific) at the same time. All three inquiries complement each other and may require the use of similar investigative tools. Having said that,
they reflect different goals and can be given different weights, according to circumstances and need.
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As important as participatory methods are, Process Design may not lead to new tools but rather familiar and well-established ways of doing
things that reflect local culture, known procedures and customs. PAR practitioners must judge when the established ways to gather and analyze

information, create priorities, resolve problems, take action and interact with others are working well enough for the task at hand. When they do
work, the best action inquiry strategy lies in ‘just doing it’. Introducing new tools or methods is never an end in and of itself, unless capacity-
building or methodological innovation is a key goal shared by participants.
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'T suppose it is tempting, if the only tool you have is

a hammer, fo treat everything as if it were a nail.'
Abraham Maslow

Our approach to the design of an inquiry process, including
Monitoring and Evaluation, consists in constantly inventing,
mixing and reconfiguring a wide array of inquiry and group
facilitation tools fit-to-purpose. This means no copying and
pasting of a ready-made methodology. PAR and M&E should be
design-oriented, using principles, rules and tools to flexibly
generate context-specific methodologies in real settings.
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1. Participants gather for intro-
ductions, overview presentations
and review of key question(s).

2. Participants generate ideas and form
teams around similar ideas. Note taker
and presenter identified.

3. Each team develops its proposal and then
moves to other tables. Presenter and
note taker stay to host arriving teams.

4. Each team gathers to review
feedback and revise initial ideas.
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—— “Open source and open politics in knowledge production also
infroduce a different understanding of techné, a shift from
previous views of technology based on modern industry. We

I

know that ICTs and advanced capitalism can lie in the same

bed. Large businesses derive massive benefits from using

== computer technology and a flexible specialization of labour to

=t manufacture customized products at mass-production prices.

ICT companies are currently the largest corporations in the

world. In point of fact, ICTs are not necessarily inclusive,

participatory, a-hierarchical and empowering. They can be used

to further 'narrow private interests that yield no wider social
—— benefits’ (Certom. and Pimbert, 2015 , p. 517) or delegitimize
effective leadership (Jemelniak, 2015). Also tweetstorms of
‘alternative facts' can now help right-wing demagogues hold and
abuse the highest offices in the land. All the same, the
applications and effects of ICTs are wide-ranging and profound
to the point that the simple dualism between Technology and
Humanism, a PAR leitmotiv for the last 80 years or so, is no

longer justified. More than ever, engaged researchers must

adapt to new ways of understanding and constructing social

= life, beyond small groups and organic communities ( Embury,
2015 , p. 531). They must also show greater flexibility and
creativity in their use of techné to support the kind of
collaborative inquiry and social engagement that can be brought

R

to bear on the pressing issues of our age.” (Chevalier and
Buckles, 2019, p. 62)
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Moving from theory to practice

PAR ethics

Dialogue

Canada’s Tri-Council Policy Statement: Ethical Conduct for Research Involving Humans (2014) requires researchers to seek the prior, free, informed and
ongoing consent of all those participating in research. Participants must have a reasonably complete understanding of the purpose of the research, what it
entails and all foreseeable risks and benefits that may result from participation. Since privacy is a factor that contributes to people’s welfare, confidentiality
tends to be the norm. This is usually obtained through the collection and use of data that are anonymous (e.g. survey data) or irrevocably stripped of direct
identifiers. Criteria of appropriate inclusion are also needed to ensure that no particular people or groups bear an unfair share of the direct burdens of
participating in research. Nor should any population or group be excluded from research without appropriate justification, arbitrarily depriving them of the
potential benefits of participation obtained through information sharing, capacity building, community action-learning and problem solving. Last but not least,
concern for justice calls for mechanisms to identify the dual or multiple roles of researchers and those assisting them, with a view to disclosing, minimizing or
eliminating related conflicts of interest, whether real, potential or perceived.

Research conducted by, for and with particular communities (i.e. collectivities defined territorially, organizationally or as a communities of interests) raises
additional ethical considerations, acknowledged by the Tri-Council and others.

o In collaborative research the people involved cannot be treated as ‘subjects’ or even ‘participants’ but rather must be treated as partners on the basis of
a mutual understanding of the project goals and shared responsibilities in all phases of the process. These are subject to preliminary discussions,
negotiations and adjustments over time.

o For some, recognition and ‘being heard’ may matter more than privacy and confidentiality. Respect for individuals and groups who wish to be heard and
identified for their contribution to research must consequently be shown through proper quoting, acknowledgements, co-authorship, or the granting of
intellectual property rights.

o Risks to all parties are best addressed in the language of respect for self, others and the diversity of views and interests at stake. Given its commitment
to social justice and transformative action, the research may nonetheless entail negative consequences for some individuals or groups criticized.

Research agreements spelling out what people can expect of each other and ways to mitigate foreseeable risks can take many forms, including written
documents or customary expressions of mutual trust and respect. In some contexts, verbal agreement or a simple handshake is more appropriate and a
better indication of mutual obligations than a signed consent form. Some collaborative research projects may lead to deep relationships where questions of
ethics are interwoven with personal commitments extending over long periods of time. Agreements may also acknowledge collective rights, interests and
obligations and view community welfare as a complement to individual well-being. Agreements sensitive to indigenous knowledge and value systems may
require the extension of ethical obligations to respectful relations and partnership with the deceased, future generations and life forms other than human.

PAR is always a step into the unknown. Goals and activities may evolve and create new risks as the project unfolds. This feature is particularly salient in the
case of PAR methods, which tend to be consciously dynamic and flexible, inductive and reflective. Given its emergent quality and responsiveness to social
context and needs, PAR cannot limit the question of ethics to the design and proposal phase. The ongoing assessment of expectations that are met or not
met and options to reorient or even suspend the research is key to success and must take place as needed.
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Grounding

Engaging

Tooling
Scaling

Timing

INQUIRY
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MANDATE
7 Fit(1to7)

Comments:

Contribution

3a+3 —

LIFETSYLE
6 Fit(1to7)
Comments:

RESEARCH

TEACHING

1 Pedagogue

VALUES
3 Fit(1to7)
Comments:

ACTION

BOALS
Circle areas of

desired change

(role, contributions
and/or fits)

Facilitator

SKILLS
4 Fit(1to7)
CONSULTING Comments:
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CRITERIA
Cost effectiveness
Sustainability

Buy-in

Gender equity

Average ranking
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Options Fisheries Grain Bank Road Children’s nursery Total Rank E ==
Fisheries X Grain bank Road Fisheries 1 3 =
Grain bank X X Road Grain bank 2 2 =
Road x Road 3 1 =
X 0 4 =

X

Children’s nursery
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Criteria Arts and crafts Fishing Hunting Historical route %
— High impact %
— Cost efficient gg
Skills available %
Benefits the community gE
Environmentally friendly E%
== Total rating :
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Measuring and mobilizing evidence

Scoring Tips

Dialogue

RATING PROCESS

a

a

a

a

Determine if the rating should be done anonymously or openly, individually or by subgroups or the group as a whole.

Pile sorting is a simple ranking or rating procedure. Start by dividing all the elements into 3 piles: those with high scores, those with middle scores and
those with low scores. Repeat the process with each pile until a distinct ranking or rating is identified for each element.

Another option is to place cards showing the two polar value cards (0 and 5, for instance) at a distance from each other. Then ask participants to rank or
rate and locate each element somewhere along the continuum.

For a touch of humour, invite participants to sit in a circle, with a number of chairs one fewer than the number of participants. One participant stands in the
centre and completes the following sentence: 'Who agrees with me that . . .’. All those who agree must then leave their chairs and run to a vacant chair. The
game continues with the person who fails to sit on a chair. An observer estimates the number of participants who agree with each statement made.

Multiple flip charts are an alternative to creating a table. On separate flip charts, post all the information for each element: the description, the ranking or
rating criteria, the actual scores and the reasons for each score.

When differences arise regarding scores, facilitate discussion of the reasons for particular ratings or rankings and go with the majority view rather than an average.

Use real-time polling technology with cell phones or clickers to generate and save scoring results.

MAKING AND SAVING TIME WHEN RATING

a

To save time, divide all participants into subgroups that are representative of the larger group. Then, ask each group to choose one criterion (or two) to rate all
the elements or one element (or two) to be rated against all criteria. Use this technique only if the participants don’t need to be involved in making all the ratings.

Place numbers on the floor for each point on the scale. Ask participants to stand next to the number they think is correct for a particular criterion. Agreement and
differences on ratings will be easy to see. The group can then focus on major differences only, discuss them and adjust positions until a single rating is obtained.

For any action inquiry to succeed, making time is as important as saving it. This includes setting aside enough time for participants to go over the results of
their exercise and discuss the implications for their understanding of the topic and decisions.

WORKING WITH LARGE GROUPS

a

When working with larger groups using rating or ranking, write each element and its description on its own flip chart (e.g. each contributing factor in Causal
Dynamics or each rating criterion in Domain Analysis, both in Module 6). Place each flip chart in a separate part of the assembly room. Create a jury

responsible for each flip chart element. Select jury members according to purpose (e.g. a mix of people that are representative of the larger group). Make sure
that each jury and all participants understand the scoring process and instructions. Organize formal rounds of small group discussions or set a time frame during
which all participants can visit any jury to express how they assess the corresponding element, their reasons and views already expressed by others. Once the
discussions and visits are completed, each jury deliberates on the final score(s) and the arguments that justify them. When designing the process, decide what
evidence or prior inputs are needed to inform the deliberations, whether external experts or observers should be involved and how each jury can contribute to

the other juries’ deliberations, if time permits. When working with a wider public, consider using a web-based platform to support these deliberations. 44
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Effective marketing

— Trained, experienced staff
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Rating criteria
Weight, from 1 to 10

Sustainable

Time efficient

Local skills

Tourism

Seed bank

Agricultural
micro-credit
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Lifeline of the Kalbelia dancers (Marianne Saulnier, Doctoral thesis, Jaipur,
Rajasthan, India, 2018). A group of six Kalbelia dancers used Timeline to reflect on
milestones in their own lives. Each milestone is represented by an object placed
along a string.

= 1. Pearl jewelry from dance outfit. This represents the first official concert
performed by young girls in public, around the age of six.

. Wood pencil. The pencil represents the obligation for some girls to quit school in
i order to dedicate themselves to their dancing career, at the age of 14 at the latest.

(A

Idudidy gl

. Toe rings. Worn by married women, toe rings stand for the wedding ceremony
held around the age of 16.

(AT

. Silver earring. The earring evokes the moment when the newly wed woman
moves to her in-laws’ house. Depending on their in-laws’ wishes, some women
may continue to dance; the lower curve describes their life trajectory. The upper
curve stands for women that no longer dance and remain mostly at home.

. Feet janglers. The idiophone worn by dancers helps pace the dance movement.

bbbl bl bbbl

. Metal flower. This represents the moment when some experienced dancers
become contract managers.

. Seashells. Whether they continue dancing or not, women eventually have
children (likened to seashells),
usually about 4 of them.

. Kalbelia pearl outfit. This
- represents the end of a
woman’s dancing career. After
that, the life trajectory is the
same for all women.

R e

. A two-rupee coin. The coin stands for the fact that some women beg for a
living when they become old, because of their precarious financial situation.

At the end of the exercise, participants started discussing the limitations
imposed on Kalbeliya women within their own community and what they felt
about them. The analysis gave Kalbelia dancers an opportunity to dwell on their
accomplishments and openly reflect on the shape of their future.
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Responses Type of response Overall strategy

By stakeholder Customary, legal-administrative, Force, concession, accommodation,
alternative

negotiation, consensus
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==
— Accommodation (smoothing) Consensus (problem solving) E:
Disagreements are smoothed over or Different points of view are evaluated —hiae——
ignored so that surface harmony is against the facts. People’s reservations and _hHEe——
maintained. doubts are examined and worked through. —He——
=
=
Negotiation (splitting the difference) — =
Compromise, bargaining and middle ==
h=— ground positions are accepted so that no one =
wins or loses. Cooperation Leads to ‘workable’ iEE——
rather thaw best solutions. =
==
Concession (withdrawal) Force (suppression) _?_—'_ =
Neutrality is maintained at all Authority and obedience are used to E‘:
costs. BY withdrawing, no one has suppress problems. win/lose struggles =
to deal with situations that would prevail, and the highest common boss =
create wore problems. or a third-party makes final decisions. ==
=
iy il ashh] Wi
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The financial benefits

= of trees
= H in Champlain Park neighbourhood

Total annual benefits derived
from 310 trees = $41,924

36 homes benefit each year
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Migration and

bonded labour

Utter lack Children start
of privacy working at an early
age for contractors

3-4 families Children do not

in one house attend school or drop

out at an early age

— Landholders do

I

High health
Lack of sustainable expenditures
livelihoods
Il health
labour for livelihood Lack of dispensary

Landholders did not Lack of space to Lack of tHh
allow construction grow vegetables AC h° g H
of a school and keep livestock approach roa

People have to
depend on wage

duide bbbl bl

not allow building
of new homes

R

Siddeshwarwadi
does not have legal title
to a village site

TR

People are not Government does People have not
concerned not act on its own demanded legal title

Lack of Lack of legal i Government People do not Lack of People are
awareness knowledge that they will have to officials favour attend village organization and afraid of the
give more land if

landholders Gram Sabha mobilization landholders
hamlet sanctioned

el iy B bbb didshl

Landholders give
bribes to
government
officials

Government does
not provide adequate
compensation
for land expropriated
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Issues

Power

Interests
(gains and losses)

Moral values

Information and
communication

WL bbbl bl

Gaps

Hiring new park staff to deal with
complaints is impossible due to
financial constraints.

Park managers are overworked
and morale is low.

Park users are seen and see
themselves as clients rather than
potential partners.

Communications are slow and
time-consuming.

Conflicts

There is little public consultation when
park management plans are made.

Some unsatisfied park users can be
aggressive.
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= o CORE PROBLEM: accidents at construction sites —
EFFORTS SABOTAGE =

o= ‘We wear =
protective ==

equipment... G e o =

ATTITUDES VALUES BENEFITS —

==

= EFFORTS
‘We look after
each other...

'In our work 'We take pride "This way we
accidents in completing save fime...'

happen... on time...
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S AS Charting the playing field
Stakeholder Rainbow

Dialogue

Purpose To determine who needs to be involved in deliberations, decision
making, actions or an inquiry process to define or achieve goals. Moderate influence (11)

Step 1 Define the current situation or proposed action and make a list Highly affected
of the stakeholders (individuals, roles or groups) who can (+++/---)
influence or may be affected by it (see Tips in Stakeholder
Identification, p. 73). Write the name of each stakeholder on its
own card.

S MoalcrateLg

affected

(++/--)

\Y)

s
¥
&

On each card, use one, two or three plus (+) or minus signs (-) Little
to indicate whether the stakeholder is highly, moderately or little J affected
affected by the situation or proposed action. Plus signs indicate (+/-)
net gains resulting from the situation or proposed action. Minus
signs indicate net losses.

On each card use one, two or three ‘I’ signs to indicate whether
the stakeholder has high (Ill), moderate (ll) or little (I) influence
on the situation or proposed action.

Create a rainbow diagram with three bands on a flip chart or with masking tape on the floor. In the
smaller band, insert the cards of stakeholders little affected (+ or —). Insert the cards of
stakeholders moderately affected (++ or — —) in the middle band, and those of stakeholders highly
affected (+++ or — ——), in the larger band.

Divide the rainbow bands into three equal parts: one part to the left, one in the middle and one to
the right (see example). Move the cards of stakeholders with high influence (lll) to the right side of
the diagram. Move those of stakeholders with low influence (1) to the left side. Leave the cards of
stakeholders with moderate influence (ll) the middle part of the bands.

Discuss the resulting picture and effective ways to get important stakeholders involved in follow-up
actions. Also discuss ways to adjust the gains or losses experienced by each stakeholder and the
level of influence that some stakeholders have on the situation or proposed action.




Charting the playing field

Stakeholder Rainbow

Dialogue

COMBINE

o Storytelling can help identify and gain a better understanding of Moderate influence
stakeholders that are easily stereotyped or have no way to represent
themselves in a situation. Make a list of stakeholders by describing
the major events of the past or planned activities and identifying the
key people or groups involved (see Timeline, p. 57). Use this list as
the first step in a Stakeholder Rainbow diagram.

Highly affected

Use improvisational theatre or personas to increase
understanding and foster compassion for how stakeholders can
influence or be affected by a situation or proposed action (while
also being careful not to reinforce stereotypes).

Use more advanced methods such as Social Analysis CLIP
(p. 77) or Social Domain (p. 145) to dig deeper into stakeholder
relations and strategic considerations when advocating for
particular stakeholder groups.

ADAPT

o While the rainbow figure offers a simple visual support for the analysis, the
same result can be accomplished with a Cartesian graph. Use the vertical
line to represent different levels of influence (from 0 to 10), and the horizontal
line to show the extent to which stakeholders are negatively or positively
affected (from —10 to 10) by a problem situation or proposed action.

Adapt the rainbow diagram by using other characteristics that describe the
main differences between stakeholders. For instance, use the three bands to
identify stakeholders working at the local, the regional and the national levels.
Use a single vertical line dividing the bands to separate private sector from
public sector stakeholders.
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ITDP project officer

Nz

2N

R

Katkari families

@ &

L

bl i)

e i




|

R

ol bl bl ddad gl

L

P— —
e —
p—
—

bl i)

T T Y

T




|

R

ot bl bl ddad il

L

p—— —
e —
p—
—

bl i)

e T Ui

Uy




Low
1
Description
Description

Description

Description

Wealth

(max. 9)

Levels of power High

3 5 7
Description Description Description

Description

Description Description

Authority Force Information and Sum Rank
communication

(max. 5) (max. 3) (max. 7) (max. 24)
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Categories of gains Scale (highest and Net gain or loss
9 g Graduated indicators (hig 9
and losses lowest values) A

Yield -10to +10
Monetary returns —6 to +6
Happiness —4to +4
Product quality —6 1o +6

Food independence -8 1o +8

Overall —34t0 +34

hl bl uhibih]

Probability
B

Overall value
AxB

+3.0

-3.6
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Rights Responsibilities Total legitimacy score

_—— Stakeholders

Details Resolve Details Resolve
(Score A) (Score B) (AxB) (Score C) (Score D) (CxD) (AxB)x (CxD)
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Stakeholders -10 0 +10
| : High net loss Neutral I : High net gain
P : Strong opposition P : Strong support
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Stakeholder
categories

Irrigation
Scheme

I

Money lenders

. Lease owners " CHT Council
Posttion

BATC Wood dealers _ G === UBINIG
Company Pesticide -

employees dealers

Pump
owners

Zone
N
Commander

Tobacco traders

Food farmers

Labourers

In this example, UBINIG supports farmers in southern Bangladesh who want to shift out of tobacco

= farming, into ecological farming. A large block of ‘dominant’ and ‘forceful’ stakeholders stand to lose if this
initiative proves to be successful. Living in conditions of poverty and marginality, tobacco farmers and
labourers are not convinced that their interest is served by this shift either, at least not in the short run.
UBINIG plans to undertake action-research demonstrating the long-term benefits of ecological farming. It
needs support from the CHT Council and the Irrigation Scheme authorities, stakeholders who are currently
= assuming a neutral position (P) on this issue, despite the political gains they could achieve if they were

: involved in broadening markets for diverse agricultural products..
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VALUE 2

We must protect the forest
for those who wneed water.

VALUE 1
tt is mportant that we
protect the forest.

RESPONSE

No one should be allowed
to extract wood for any

reasow, and those who do
will go to prison.

I

INITIAL PROBLEM
Locals ave fined for

cutting trees in the park.

|

R

TR

Coibad by bbbl bl s sl b

(T

l]l] | II}I}I l

T

‘MWWMWNWWMWMWWMWMWWMWMWWW




|

R

ol bl bl ddad gl

L

P— —
e —
p—
—

bl i)

T T Y

T




i

bl i)

|

T R Y P Y e L

L

(AR R

T

L




S AS Kinowing what matters
Moral Conflict Assessment (MCA)

Dialogue

Using the graph below, rate the extent to which your overall coping

strategy involves

o Looking after your personal well-being, on a scale of 1 (one circle) to
3 (three concentric circles);

Analyzing and thinking through the situation, on a scale of 0 to 10
(move your circle up or down, along the vertical axis);

Taking meaningful action (individual or collective) to address the
situation, on a scale of 0 to 10 (move your circle right or left, along the
horizontal axis).

Examine your core values and other concerns*

Describe

o any core value that goes against or partly justifies what you are
constrained to do, as described in Step 1 (e.g. caring for the most
vulnerable, promoting autonomy);

—
=
D
>
<]
—
e
=
D
=
X
=
<
=
8
[
=
<
c
<

any concern you may have about your self-interests that goes
against or partly justifies what you are constrained to do (e.g. keeping
your job, getting a promotion); Meaningful action

any concern you may have about your sense of self-worth, identity
or personal growth that goes against or partly justifies what you are
constrained to do (e.g. being recognized, developing your skills).

In this example, health professionals living in the Caribbean
describe how they cope with specific situations of moral stress at
work. While 56% (14/25) of them take healthy measures to look
Based on what you just described, identify keywords that best describe after their own well-being (3 concentric circles), 36% (9/25) spend
each value or concern. Insert these keywords in the appropriate circles in much time analyzing the problem and thinking it through. About
the Venn diagram below (p. 95). Write in red keywords for values and 28% (7/25) consider they can take meaningful and effective action
concerns that go against what you are constrained to do. Write in green to remedy the situation.

those that partly justify what you are constrained to do.

* Why should we raise and address questions of self-interest or self-worth, identity and personal growth when dealing with moral issues? Because in
real life, all of these concerns often come together and need to be disentangled. People may define the problem they face as mainly ethical in
nature, knowing well that other issues are at stake. The reasons for saying less about self-interests or issues of self-worth, identity and personal
growth may be personal or political. The MCA process helps make plans for addressing each area of concern.
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1. Participants gather for introductions,
overview presentations and review of
key question(s).

2. Participants divide into teams. Note
taker and presenter identified.
Each team develops a proposal.

3. Rounds of discussion begin. Presenter and
note taker stay to host arriving teams and
present their proposal for feedback.

4. Each team gathers to review
feedback and revise initial ideas.

5. All participants gather to present
and assess revised proposals.
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Stable

livelihoods Low health costs o
Unity in hamlet
Improved health Abetter life
cy and Children Health faciliies Celebrations
security for all complete school cultural events "
Adequate space
to grow vegetables
=

= . and keep livestock
Each family has p v Aroad and better Astage for
its own house communication cultural events

Siddeshwarwadi
has a legal
village site
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R

Landholders agree to

Government is
forced to act in
favour of hamlet

People are serious give/sell the
about the problem land to the hamlet

Landholders

TR

are assured

there will be no
Enhanced People know more demands People attend People are People are not
awareness legal rights village organized and afraid of the

Gram Sabha mobilized landholders
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—_— men women agreement women for men understanding for women understanding EE

Mixed cropping 2 3 1 1 5 g

Fisheries 1 4 3 1 2 = 5:_

Grain bank 4 2 2 0 3 ——:'5 EE

— e

Road construction 6 6 0 5 6 Si—

— Children’s nursery 3 1 2 2 4 I

Kitchen garden 5 5 0 1 1 —E:-—_ =

= All activities =

= —

==

Ly il byl i
e HLHH HLHY {l




|

SCENARIO Understanding Misunderstanding
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Agreement

p— Disagreement
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TO: Park administration

FROM: Resioent association
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Current
situation
factors

Positive factors
1.
2.

Negative factors
1.
2.

WL bbbl bl

Main cause(s)

B
Future impact
< 100% (lesser)
= 100% (stable)
> 100% (greater)

AxB
Projection
score
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Courses of NEGATIVE POSSIBILITIES POSITIVE POSSIBILITIES —
action Total ==
= ------ p =
Ignore letter Tree harmed and dies. -10 Harmed tree =
Neighbours are enemies. 40% survives. 30 / E_,'—'
||||||||||||||||||||||||||||||||||‘||||||||||||||||||||||||‘|||||||||||||||||||||||||||||||||||||||I‘||||||||||||||||||||||||‘||||||||||||||||||||||I =
Sign Lose fruit. Neighbors are
— agreement 100 / friends. 90 /

TR

ool ol bbbl bbad s sl bl

(W

i

l]l] | II}I}I l

Uy

Wl bbbl

‘MWWMWNWWMWMWWMWMWWMWMWWN T HHH



http://www.fao.org/DOCREP/005/Y4300E/Y4300E00.HTM
http://www.fao.org/DOCREP/005/Y4301E/Y4301E00.HTM
http://www.fao.org/DOCREP/005/Y4301E/Y4301E00.HTM

|

o o Dmo\o
ow

R

cothbld bl bl ddad il

L

derately (F—M) or barely
ble conditions (strengths,
tions) associated with the

Il
l]l] | ll}l}I

T

M), bl i)

UWMWWWWWWWWWWWMWWMWWWWMWWW | T Y




|

R

ol bl bl ddad gl

L

P— —
e —
p—
—

bl i)

T T Y

T




S AS Posstble futures
Contribution and Feasibility

Dialogue

In this example, National Park staff decide to reassess
50% the various strategies they use or could use to handle
suggestions and complaints from park users more
TOTAL POTENTIAL CONTRIBUTION effectively. Three strategies stand out as priorities (see
165% objectives achieved red arrows in the graph). The team estimates that
engaging stakeholders in problem solving and
establishing quality standards to be applied when
delivering park services would contribute significantly to
reducing complaints. They would resolve the problem by
40%. While the stakeholder engagement process has yet
to be designed, the work involved in defining quality
standards has already started (by 30%) and is easier to
achieve (). A public information campaign about what
the Park has to offer (and services not available) could
also make a significant contribution, reducing the
problem by another 50%. However, much of this work

TOTAL LEVEL OF COMPLETION ) . .
remains to be done and may be a bit challenging ( ).

37% effort completed

Managing A B AXB
park user Strategies to manage park  potential Level of  Potential contribution Feasibility
complaints user complaints contribution ~ completion  of completed effort

Information campaign 50% 20% 10.0%
Due process 25% 30% 7.5%
Quality 20% 30% 6.0%
Capacity building 20% 10% 2.0%
Stakeholder engagement 20% 0% 0%
CRM system 15% 40% 6.0%
Norms 10% 20% 2.0%
Contract 5% 70% 3.5%
Total 165% 37.0%
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Purpose

Step 1

S AS Possible futures
Attribution and Contribution

Dialogue

To assess the extent to which observed changes can be attributed to a specific intervention (action, project, programme) and the
implications of this contribution for future action.

Describe the intervention (action, project, programme), its timeframe
and its implementing partners. Define the objectives or expected results, The immediate objective of a hockey player may
as established at the outset or modified along the way. To be more be to pass the puck to another teammate hoping
precise, distinguish between expectations in regards to immediate (e.g. he will catch it, score or pass it to another scoring

_ e . . teammate (intermediate objective). The ultimate
building capacities in natural resource management), intermediate (e.g. o .

) ) ] ) objective is for the whole team to win the game.

behavioural change in natural management practices) and ultimate
results (e.g. greater food security or sovereignty).

First, describe the observed changes as they relate to expected results at each level, i.e. immediate, intermediate and ultimate. Determine for
each level whether there has been major, moderate, small or no progress or whether the situation has gotten worse. Record your response in
the histogram (see example, p. 116). Justify your response and indicate your sources of evidence. If change is unknown, describe a more
specific intervention and objectives (Step 1), or make plans to gather evidence before proceeding to the next steps.

Second, determine the extent to which the change observed at each level would have occurred had the intervention not taken place. This default
scenario takes into account the other factors and actions that would have contributed, directly or indirectly, to changes in the initial situation,
independently from the intervention. Determine at each level whether there would have been major, moderate, small or no progress or whether the
situation would have gotten worse. Record your response in the histogram. Justify your response and indicate your sources of evidence.

Discuss the difference or gap between the observed change (green dot) and the default scenario (red dot) at each level. Each gap corresponds
to the contribution that the intervention has made to observed change — its immediate, intermediate and ultimate results.

Discuss the extent to which other factors acted as obstacles or helped bring about the observed change, using a scale of 1 to 4. Justify your
response and indicate your sources of evidence. Record your response in the histogram. To evaluate how efficient the intervention has been,
assess its contribution in light of these factors. For example, an intervention is all the more efficient (and its contribution all the more significant)
if major progress has been achieved despite important obstacles and limited means such as time and resources (see example, p. 116).

Discuss implications and recommendations that follow from the evaluation. Should the expected results be modified, other partners be
involved or roles be revised? Should the action or activities be modified in light of unexpected results (unintended consequences), positive or
negative ? Should the means be scaled up or down or used differently to better cope with unfavourable conditions or existing opportunities?
Should plans be made to collect more information on observable changes and factors affecting the intervention?
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Step 5

Step 6

Step 7

Step 8

Rethinking the interactions

System Dynamics

Dialogue

Record each score on its own card and write the reason given for each score on the reverse side of its card or on a flip chart. Place the score
cards in the appropriate rows and columns of the table. Leave empty all ‘X' cells that combine an element with itself (A contributes to A), unless
the element interacts with itself (as do members within a stakeholder group, for instance).

To focus on the rating discussion rather than the table, use a flip chart to represent each column element. On each flip chart place the rating cards that
indicate the contributions other elements make to the flip chart element. Once the flip charts are completed, compile the scores in a table and go on directly
to the diagram in Step 8. Another option is to make only one set of element cards and place these in a column in plain view of all participants. When
discussing the elements, move the top card to one side and begin by asking to what extent do the remaining column cards contribute to the isolated
element. Continue this line of questioning down the column, always referring to the isolated element card. Once these relationships have been scored and
recorded in a table, return the top card to the column and pull out the next element card. All cards remaining in the column can then be discussed as
elements contributing to the isolated card. Continue until all interactions have been assessed and recorded. Once the scores are compiled in a table, go on
to the diagram in Step 8 and review the results and the process. Both of these options (flip chart and single column) makes it easier to use objects or
drawings instead of written cards, and work in a smaller space.

Once the table is complete, total all scores in each row and write Total contribution at the top of a new column to the right. Insert the total scores
in this new column, in the appropriate rows. The column shows the total contribution of each row element to all other elements. (A different term for
this column is used in Causal Dynamics and Social Dynamics.)

Total all scores in each column and write Total dependence at the beginning of a new row below. Insert the total scores in this new row. This indicates
the total dependence of the column element on all other elements. (A different term for this sum is used in Causal Dynamics and Social Dynamics.)

Calculate the dynamic interaction between all elements by totalling all contribution scores and dividing the result by the maximum total score
that could be obtained if all cells in the row (or the column) received the highest rating in the range. Insert the resulting percentage figure at the
bottom of the last column.

Create a diagram by drawing a vertical line that crosses a horizontal line of equal length. Write or draw a
symbol representing the topic (identified in Step 1) above the diagram. Write at opposite ends of the vertical
and horizontal lines the minimum score (usually 0) and the maximum possible score that could be obtained
if all cells in a row or column received the highest rating in the range (for instance, the maximum total score
that can be obtained with a list of four elements, where each element interacts with three other elements,
using a scale of 0 to 10, is 30). Insert the number that represents the middle score (the sum of maximum
scores in a row divided by two) where the lines cross. The vertical line indicates the total contribution of an
element (its row total) and the horizontal line, its total dependence (or column total).

122
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Rice

Maize

Sorghum

Barbaty bean
Pearl millet
Black gram
Sesame
Pigeon pea
Green gram

Total
dependence

Barbaty bean

Pearl millet

Black gram

Pigeon pea

Green gram Total
contribution

-6
8
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= Factors Pays well BATC Lump-sum Scarcity of cash Uses family Most grow Cause index ==
—— obligations payment crops labour tobacco ==
Weight: apparent, real 6,3 6,4 7,4 7,6 4,1 5,3 ==
Pays well X 2 4 3 3 4 —n——
BATC obligations x 4 4 3 3 =
S
Lump-sum payment — =
—_ Scarcity of cash crops
Uses family labour
Most grow tobacco
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TO: Park administration
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= Stakeholders CAHSS CSHIN CPC CAHSN WEST ON Qc CIPARS Total contribution
(perceived by others)

4,5 X 4,5 , 3,5 3,3 4,4 0,3

3,4 2,4 0,0 0,0 2,2 0,0 0,0

I

, 3,5 2,4 1,5 0,3 X 2,4 4,5

— , 0,2 4,5 0,3 1,5 3,4 2,4
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Integration level,
aimed: 79.2 %
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Integration level,
actual: 46.1 %

!' They expect
! more from us...
# \(CAHSS
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Stakeholders Small Municipal Ranchers Agricultural Catholic NGO Teachers Trusting
farmers authorities ~ association labourers Church

l

Small farmers
Municipal authorities
Ranchers association
Agricultural labourers
Catholic Church
NGO

Teachers

Trusted

2 1
X 6
7
O,
5
0
4
18/42 18/42

WL bbbl bl

7
4
2
6

X

6

28/42

5
19/42

5
2
3
4
7
2

X

23/42

22/42
16/42
19/42
18/42
35/42
13/42
31/42

154/294 (52.4%)
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= ACTIVITIES RESEARCH ACTION TRAINING Total —

Data collection/ Publishing Reports  Green Local  Lobbying contribution =

analysis manure initiatives =

— Publishing =
Green manure =

. ==

Lobbying ==

Total dependence 15/60  17/60  12/60 13/60  23/60  13/60 96/420 =
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Characteristics ConflictA  Conflict B Conflict C  Conflict D  Conflict E  Conflict F
Rarely (1)
Often (5)

Legal (1)
Personal (5)

Interests (1)
Values (5)
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Step 13

Rethinking the grid
Domain Analysis

Dialogue

TIPS ON INTERPRETING

o When comparing elements, focus on those row characteristics and relationships that are more important or interesting. Don’t assume that all relationships are
meaningful. This would be over-interpreting the results. Also, where you find high matches between row scores or sets of characteristics and their opposites,
discuss whether one row set is an example or the effect of the other row set, or if it has the same meaning or the same cause as the other set.

o To help people participate actively in the analysis, prepare a card for each element showing its ratings and distribute the cards among the participants.
Then ask participants to identify other elements with row scores that are identical or very similar to theirs. Give special attention to similarities in the
key characteristic and other characteristics important to the domain. Groups formed around similar elements can then prepare and present a brief
description of what their elements have in common (see Social Domain, p. 145). Following this, all participants can discuss the main differences
observed between groups.

o When using the software RepGrid, the Focus command creates a cluster analysis. Elements that have the most similar ratings are placed side by
side. Characteristics that are closely matched also appear side by side. RepGrid inverses ratings that tend to increase in one row as ratings in other
rows decrease, and vice versa. A diagram with lines outside the table meeting at various points indicates the levels of similarity between elements and
between characteristics. The PrinGrid command creates a graph with calculations based on principal component analysis. The graph is a two-dimensional
representation of multidimensional relationships among elements and characteristics. Dots show the location of each element in relation to all other elements
and to characteristics represented by straight lines. Nearness indicates closer relationships between elements (dots), between characteristics (lines) and
between elements and characteristics. The main horizontal line (principal component 1) and vertical line (principal component 2) are summary variables for
these multidimensional relationships. The percentages at the end of each line indicate the extent to which each component explains these multidimensional
relationships. (See examples.)

Review and summarize key comments concerning the domain or topic made during the exercise. Then identify the learning opportunity and develop a
strategy to act on this understanding. Understanding the nature of these learning opportunities, described below, is key to developing an action strategy.

Convergence. Most characteristics can be regrouped into two categories that are opposite each other, with the elements falling somewhere along the
continuum from one set of opposites to another. If convergence in the system is limiting, search for new elements that combine the characteristics in novel
ways. Give special attention to novel ways of combining elements with the key characteristic identified in Step 3 (see Social Domain, p. 145).

Polarization. Most elements can be regrouped into two categories that are opposite each other. If polarization in the system is limiting, search for new
elements that combine the characteristics in novel ways. Give special attention to novel ways of combining elements with the key characteristic identified in
Step 3 (see Ecological Domain, p. 141).

Dispersion. Few elements or characteristics are closely matched. Each element is entirely different and there is no pattern in the system. If dispersion in the
system is limiting, search for other elements or characteristics that may be missing and needed to introduce some meaningful pattern into the system.

Vagueness. The scores for the elements do not vary much. If this is limiting, search for the likely cause. Some possibilities are: participants have very different
views of the elements and negotiated the differences by assigning average scores; participants emphasize the connections and similarities between the

elements, not the differences; participants have limited knowledge of the domain or topic area; or the elements chosen are too general. 139
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Domain Analysis

Dialogue

Disagreement. People give very different scores to the same elements using the same characteristics. If disagreement is a limitation, identify the key
area(s) of disagreement and the likely causes. Continue discussion of the causes until the scores reflect a common assessment of the situation.

To compare many characteristics and tables representing the views of different individuals or groups, reorder the row
characteristics in each table from top to bottom, with those at the top matching the ratings of the key characteristic identified
in Step 3. These key matching characteristics represent what each individual or group has in mind when thinking about
important aspects of the topic. Then, look for key matching characteristics that participants agree or disagree with across the
sample. If the tables contain many characteristics, they can be grouped into categories, reordered from top to bottom within
each category, and then assessed for key match agreements and disagreements across the sample within each category
(see Tips on characteristics, p. 137). The software RepGrid will also compare tables that contain some or all the same
elements and characteristics. Levels of agreement may be combined with levels of understanding (below) to produce the six
possible scenarios outlined in Disagreements and Misunderstandings (p. 103).

Misunderstanding. A party with a particular profile (such as men) fails to predict how a party with a different profile (such
as women) will rate certain elements. To assess levels of misunderstanding, each party must try to guess how the other
party will rate the same elements using the same characteristic(s). If misunderstanding is a limitation, identify the key
area(s) and the likely causes of misunderstanding. Compare and discuss the scores until there is a better understanding
of each other’s views. Levels of understanding may be combined with levels of agreement (above) to produce the six
possible scenarios outlined in Disagreements and Misunderstandings (p. 103).

Confusion. The parties use different elements or characteristics to describe the same domain or topic. If confusion is a limitation, search for common
elements or shared characteristics to create some basis for mutual understanding and agreement.

Instability. The way people view a domain or topic and characterize its elements changes quickly or frequently over time, without any clear justification. If
instability is limiting, identify the factors that may explain this. Look for elements or characteristics that are more meaningful, or take more time to discuss
the ratings or to gather the information needed to complete the exercise.

Resistance to change. People become aware of specific learning opportunities, but they prefer to leave the views expressed in their Domain Analysis
unchanged. If resistance to change is limiting, identify the factors that may explain this or take more time to discuss the topic, the elements and their
characteristics. Note that elements and characteristics (which reflect how people think) are generally more difficult to change compared with element
ratings (which reflect what people think about links between the elements and the characteristics).

Failure to predict. Experience and real events do not confirm the characteristics and the ratings applied to the elements in the analysis. To assess the
predictive value of the analysis, select key characteristics and their opposites, and then identify indicators that define the meaning of each number on your
rating scale (e.g., from 1 to 5). Collect reliable information on these indicators related to each element to see if the characteristics are relevant and the
ratings are confirmed. If the failure to predict is limiting, change the ratings or look for characteristics that have better predictive value.
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CLUSTER ANALYSIS
Levels of similarity
‘ ‘ 100 100 90 80 70 60

INDIVIDUAL

SEQUENTIAL

CONTRIBUTES LESS TO INNOVATION
PASSIVE

BY-PRODUCT

DIRECT FEEDBACK

REGULAR

LESS USEFUL TO OUR WORK

MORE TIME-RESOURCES

GROUP

INTERACTIVE

CONTRIBUTES MORE TO INNOVATION
ACTIVE

PURPOSEFUL

FILTERED FEEDBACK

EPISODIC

MORE USEFUL TO OUR WORK

LESS TIME-RESOURCES

Writing report articles
Structured reflection
Evaluation committee meetings
Invited guests
Wrtten/verbal re conferences, visits

Circulating/posting/storing written information

Regular program staff meetings

LESS TIME-RESOURCES // Writing rep?n articles
EPISODIC \

MORE USEFUL TO OUR WORK nvited guests
PURPOSEFUL

FILTERED FEEDBACK

CONTRIBUTES MORE TO INNOVATION

ACTIVE

Structured reflection

Evaluation committee meetings

INTERACTIVE
GROUP
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INDIVIDUAL
SEQUENTIAL

Wrtten/verbal re conferences, visits

Circulating/posting/storing written information

PASSIVE
* CONTRIBUTES LESS TO INNOVATION
DIRECT FEEDBACK
BY-PRODUCT
REGULAR

LESS USEFUL TO OUR WORK
MORE TIME-RESOURCES
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CLUSTER ANALYSIS
Levels of similarity

I

100 90 80 70
1

MANAGEMENT SOLUTION
STATUS POWER
INTERESTS MISSION
MORE INTENSE [ 124 6 6 6 5 3 8| LESS INTENSE

Idudidy gl

Administrators v. village heads
Elected locals v. administrators
=—
Funders v. government
Technical services v. pastoralists
Men v. women

R

Pastoral v. agricultural populations
p—— Ethnic group v. ethnic group

Agriculturalists v. agriculturalists
Pastoralist v. agriculturalists

ol s il bl

MORE INTENSE

x
STATUS TECHNICAL SOLUTION
INTERESTS

Technical services v. pastoralists

Pastoralist v. agriCUltUra"StS Funders v. g(’)vernment
Agriculturalists v. agriculturalists ~ * Elected locals v. administrators

Ethnic group v. ethnic group

R e

x 1:72.7%

MISSION ™
Men v. women POWER

MANAGEMENT SOLUTION

Pastoral v. agricultural populations

LESS INTENSE

I

: 2:15.1% Administrators v. village heads
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CLUSTER ANALYSIS
Levels of similarity

100 100 90 80 70 60
DEPENDS MORE ON FISHERS DEPENDS LESS ON FISHERS

SHORT TERM 5 LONG TERM

EASY DIFFICULT
MORE CONFLICT LESS CONFLICT
LESS FEASIBLE (LEGALLY) [ 2 7.6. MORE FEASIBLE (LEGALLY)
GOING WELL GOING BADLY
LESS COSTLY MORE COSTLY

Raise government funding
Effective enforcement
Rotate fishing effort
Restock
Form representative bodies
Mobilize support for implementation
Restrict access

DEPENDS LESS ON FISHERS
Enforcement / Raise government funding
LONG TERM
GOING BADLY DIFFICULT Restrict access
MORE COSTLY ~ LESS FEASIBLE (LEGALLY)

MORE FEASIBLE (LEGALLY) %  MORE CONFLICT

LESS CONFLICT 1. 4359 LESSCOSTLY
’ x .  GOINGWELL
Rotate fishing effort % SHORT TERM

Restock Form representative bodies

« Mobilize support for implementation
2:26.7%
DEPENDS MORE ON FISHERS

EASY
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Characteristics
Nol/little tobacco (1)
Large tobacco fields (6)
No/little farmland (1)
Big farm (6)

Few food crops (1)
Many food crops (6)

Rare tobacco trade (1)
Frequent tobacco trade (6)

Young (1)
Old (6)

Big farm
AMINUL

NAZMUL

M;\ny fopd crops

ALIM J
ABU TALEB
Old

No/little tobacco

Few food crops
2: 29.4%

SALAM
Young

Large tobacco fields

1:48.8%

° HUQ Frequent tobacco trade
AZIZUL

RAZZAK

Tobacco traders

No/little farmland
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